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ABSTRACT

' In deciding what grammar should be taught, teachers
--of English as a second language can notice and record common errors
{goofs) made by their students. It is possible to expose all types of
goofs, state the rules to correct them, acquaint the teacher with the
types of goofs made by persons from all over the world, and give thenm
the grammar necessary to understand and handle them, A hierarchy of
~goofs can be established by taking sentences with numerous errors and
~determining which error, when corrected, does the most to make the
sentence comprehensible, The most important goofs should be corrected
first, one at a time. As a consequence, the speaker can be
understood, even if his English isn't perfect. The pervasiveness of
aspects of English grammar should also be considered when deciding
what to teach. (VM)
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There has been a boom of English as a Second Language teaching materials

ED 061838

and methods meant to guide teachers of English as a Second Language.
There are three general assumptions about materials and methods we will
discussiJiFirsT; most of the methods and materials assume that a major
aim in }eaching is'to get the students to speak flawless English. Second,
most of the materials use English itself as the point of departure, where
the grammar of English determines the order of presentation (from simple
to difficult). Third, Tﬁe overwhelming majority of methods Implicitly

or explicitly suggest that all| student errors be corrected with equal vigor.

None of these ideas seem to help teachers or learners, especially where
the learners are adults (over 12 years old) and already know a little

'English, +hough 5mper‘fecﬂy,

"Q. WHY DON'T THESE METHQDS HELP TEACHERS VERY MUCH?
A. English as a Second Language teachers sﬁend a good part of their
Time ]eerning'%he rules of English grammar; but knowing the rules
s noT enough. -They do not help teachers anticipate the many
k:nds of mrsfakas (gaofs) he will hear. Since'inccrreéf sentences
:’faﬁ ou*number Lorrecf ones, Teachers should have some |dea of what

to expegf 's0 They can concenfraTe on handllng the qcofs Ilkely TO,

[ll'Thls,paper |5 based Dn BurT and Klparsky, The Gogflcon fcrfhccmlng

. . ) !972 “Newbury chse Publ|shers, Rowley, Massachuze*Ts Lecture
' 'RJf: - :fpresenfed aT Harvard Unlverslfy, chober l97l o o

o
,(:) 7 be heard;v ln dddiflon, Téachers have ||+Tle To gunde Them in de-- - . E
J
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termining which kinds of goofs are most Important to correct, since
all goofs must presumabiy be gotten rid of. But if he tries to
correct all of them, many goofs remain, both bad ones and super-

ficial ones.

Q. WHAT. .GRAMMAR SHOULD TEACHERS- LEARN?

A. Before Teachiné a thing, teachers can listen to their students'
broken speech for a while, and make a record of the kinds of goofs
their students make sc the teachers will know what their students
have 16 learn about English grammar.

For éﬁample what muOt students learn if they say things like: (This

is taken from The Gooficon, Burt and Kiparsky to appear January 1972.)

(N ls one oil company in Mexico.
Are too many people here.
Is nice that you are here.

2. We too big far,+he-pony.
John tall. '
My sisters very pretty.

3. I bought in Japan.
Did John slap?
My father been so fortunate. Hold a big post
in the government. :

4. Because cannot enter in your course in January,
| decide to apply for the Fall term.
My friend said that if not take This bus we are
" late for school. -
" He worked until fell over.

5. Slept Rip Van Winkle 20 years.
Escaped. fhe professcr from prison.
(These were |n+énded as s*afemen*s )
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6. English use many countries.
Girl Pramilla biting doggie.
A strange president has chosen our country.

7. Do | must take an entrance exam?
Why don't you can send me two pounds?
Never do you must spit like that.
Why we bow to each other?
How Americans dress themse|ves?

8. I practice not religion.
"7 He writes not good books.

9. Why did he went?
Does she likes it here?

10. I have impressed with Plato.
John gone. ' He sent to New York.

I, Do you surprise me?
Call. your mother--she's worrying you.
The cat is sitting on the dinner table but
he doesn't bother that.
And physical geography prefer me more than
anything else. -
| was boring with his speech.
Tell me what you are disgusting in.
John makes me to boring.

And there are many, many more goofs of all kinds.

WHAT DO YOU DO AS A TEACHER IF YOUR STUDENTS SAY THINGS LIKE THIS?
WHAT DO YOu DO, FéR EXAMPLEj fQ EXFLAIN AND CORRECT THE SENTENCES IN
GROUP "9,"7 | |

In English, there is éhlylone tensed word per clause, and i+ is the

first verbal word in the clause.

WHAT ABOUT GROUP "5,"?

In English, word order is subject-verb-object in himost all aftfirmative
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clauses, not verb-subject-object. (Although there are some
exceptions, this is the general rule to teach persons having word
order trouble.

The purpose of exposing all these goofs and stating, wherever
»pcssible, the rule to fix it, is to acquaint the teacher with the
fypé”;% goafé made by personé from al:l over the worid, and fTo give
them the grammar necessary to understand and handle them, with no
excess baggage. Of course, all students don't make all goofs, so

teachers can siﬁply look through the goof types (in The Gooficon)

+o see what kind his students make and then he can concentrate on

the grammar necessary for those. Otherwise, he should listen to

¥
make, so he can concentrate on Those.

Q. WHAT SHOULD TEACHERS CORRECT?
“A. Rather than correcting all goofs with equal vigor, we suggest the

worst goofs be fixed first, and the less important ones later.

Q. WHAT ARE BAD GOOFS?
A. ,lf Y§ur_STuden+ says:
“A. . English language use much people
ﬂ or ;

"B. Because the harv%sffbéigqéd,‘rained'a lot. =
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The goofs are:

A. i. Article the is missing before English language.
ii. Much should be many
iii. Word order is wrong. The present subject and

object must be interchanged.

B. 1. 'Be should be was.
ii. Subject it missing before rained.

iii. Because is attached To the wrong clause.

We call the first two goof types (i. and ii.) in "A." and "B."

local, because they are minor goofs within clauses. And the third

goof type (iii.) in "A." and "B." are called global, because they
! :

are major (wgrd order) goofs within a clause, or major goofs between
, , : / ,

clauses, such as a++aéhing Thg égnjuncfidn to the wrong clause.

Q. WHAT HAPPENS |F WE CORRECT LOCAL OR GLOBAL GOOFS?
A. If we fix just the local goofs in "A." we have:

- The English léhguage usevﬁaﬂy,peoplé.

0. WHT ABOUT 15T CORRECT I THE GlooAL 0007
,:A;E Jus+‘The giébék'ggdffééffécfién’gjgéé;:' L
e pcple e Engian tangusse.
which is much easier fo understand than the sentence with both local

"' goofs corrected. .
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Q. WHAT ABOUT THE LOCAL GOOFS IN "B."?
A. There are also two local goofs In "B.". |If we correct them, we
get:
Because the harvest was good, it rained a lot.
Q. THATYS STILE NOT VERY GOOD. - WHAT ABOUT THE GLOBAL GOOF?
A. |If we correct T+ alone; we have:
The harvest be good because rained a l|lot.
And this Is much easjer to understand than the sentence with both
local goofs fixed.
@. SO WHAT DOES THIS MEAN?
A. Correct +he most imp®r+an+ gcéfs firsfr ‘one at a fime, and only Thcse.
- Then,. +he new English speaker can at léésf be unders+ocd even if hls o
'English isn't perfec+.
| HOW DDES A TEACHER DETERMINE WHAT _GOOF'S. ARE MOET IMPORTANT TO CDRRECT? '
'_We sugges| The hlerarchy ' TD see whaf is meanf by hlerarchy, Take any

senTence or paragraph rlddled W|+h gons, ccrﬁecT one a+ a Tlme

ff;héldlng The resT Df The g@cfs fhe same,'and see whlch gcof when CQF-E

irecfed does +he mos+ Ta make fhe senfénce ccmprehensnble._,"
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are more important to h8ve right for comprehension purposes than

word order goofs within a clause; but word order within clauses is
more important than presence or absence of determiners or correct
subject-verb agreement. So we might diagram this information like so:

, . I GOOF - INTERCLAUSE CONNECTORS
HIGHEST ON HIERARCHY ' .

GOOF - WORD ORDER WITHIN CLAUSES

GOOF - ARTICLES MISSING,

LOWEST
— WRONG TENSE AGREEMENT, ETC.

HOW DOES A TEACHER USE THIS INFORMATION?

Because fhe hlerarchy expases and defines The goofs that make the sen-

,Tence(s) hardesT To undersfand it can‘gulde The teacher in def%rmlnqng

'which‘kind.of g@@fs fa CQFFECT'fiFsT bef@fe the Iesser gco$s are worried

ab@uf. ereresTingly eneugh many pecple have noticed ThaT IITTle gao%s

(Iocal) per5|5+ much I@nger Than lmpchanT ones. Scmeflmes Iccal goofs

- never dlsappéar, desplfe endless drllllng s0. ThaT ccrrecflng The warsf

: gogfs flﬁaf seems To be a. nafural way for Iearners to proceed.

f_OTHER THAN THE HIERARCHY WHAT OTHER CRITERIA DETERMINE WHAT 0 TEACH?
?fThe parfs @f Engllsh +ha+ are mosT pervasnve ThrcughouT |Ts sfrucfure R

Jgand ‘use are. C%FTEIHIY impcrfan* f@r sfudenfs TO learn-; The :Qmplemenf”r.r"

‘on as Two DF mcﬁe“
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(that clause) He hopes that is going to USA soon.

(infinitive ) I want o seeing you happy.

( gerund ) | didn't see him TD pu+Tlﬂg cu+ the dog

The complements are the marked off clauses (really remnants of full
claugés). Héﬁ?, they are sfmply misformed. Students must learn that
that clauses are finite, so there must be a subject present. Infini-
tives are naked verbs (with no endings or prefixes) preceded by the
preposition to.  And-gerunds are formed by just adding ing fo the

end of the verb.

Q. WHAT OTHER KINDS CF GOOFS DO STUDENTS MAKE WiTH COMPLEMENTS?
A. Sometimes, sfudents choose the wrong ‘comp lemen-s alfcgéfher. For
example: He believes to kiss her soon.. B

'~ He wants that he will go to the USA soon.

Q. HOW CAN YOU TELL WHAT COMPLEMENT TYPE TO USE?
, A. _Ta'help,choose,’wefmusT diSTTngujsh'béfwgen pﬁoposi+ions and actions.
dA:pﬁGpDSifiQh-i a s+a+emen+ maklng a Clalm +haf can be True or. false-,

like: , f  belleve TGm has a celor +eleVIS|on

'jwhere the proposnfian Tcm has a ccloﬁ TéléVISlon may be descrlbed as’

frue or fE]SE.;7¥:f

' i}Q;}waAT KINDS OF VERBS' DO‘PROPDaITIDNS FOLLOW7

. The" verbs propo'iTlons fclfow (belleve “in our example) are ‘Verbs
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mental action. Others are: think, claim, doubt, regret, notice,

ignore, and other predicates that express Judgments about the truth

or falsity of the propositions, such as be true, false, likely,

obvious, etfc.

WHAT.:FORM DO PROPOSITIONAL CONMPLEMENTS COME IN?

Usually, that clauses, i.e. full, finite clauses.

WHAT ABOUT ACTION COMPLEMENTS?

Action complements are not describable in terms of +ruth or falsity--
it is not possible to describe the underiined compliement in:

| want to go as true or false.

WELL, WHAT . FORM DO ACT!ON COMPLEMEN?S COME IN? -

TyplCally, They come “in- gerund ar |nf|n|+|ve form. For éxamplé;

o regre+ klcklng hlm,'; ' (gerund)

She wan%s +D 5 .o 7 N ,r(unflnlflVe)>'

_WHAT KINDS QF VERBS DO ACTIC)N COMPLEMENTS FOLLC)N'? AT P

'LThey fcllcw verbs llke;if'waﬂT fcrﬁe, promlsa, requesT 'Sfop, péksggqe;fu;f?~*f

 _br1be  7;; thCh are. n@f usually verbs Df menfal acflon.;;j;L.r;_, wi_»_
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A. Yes, Like so:
COMPLEMENTS
Actions Proposjtion
Forpm Form

. Gerunds & ‘Infinitives That ClLuses

Q. GERUNDS AND INFINITIVES ARE NOT FULL CLAUSES, BUT REMNANTS, AREN'T
THEY? -

A. Yes.

Q. SO HOW DO YOU TELL WHICH ONE TO USE?
A, The;ansﬁer J?és1in Theif meaning;'TWe can ccmpéﬁe +hé‘equiVélénT’full
clauseslcf gerunds to infinitives in a table like so:

| SIMILAR MEANING | - e
MAIN CLAUSE | = THAT CLAUSE | INFINITIVE | GERUND | =
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SIMILAR MEANING
MAIN CLAUSE THAT CLAUSE INFINITIVE GERUND

He has decided To go ) *

He intends To leave *

I

'He ‘regrcts * Kissing her

He remembers * Seeing her

Q. WHAT ARE THE ASTERISKS?
A. The asterisks are here to show what is not English. |.e. English
spéakers”dc not say:
* He has decided going.
. ¥ He intends leaving.
- * He Eegrefé fé-kigs her.

¥ "He remembers to see her.

Q. WHAT ABOUT THE THAT CLAUSES?

A Let's compare them to each other:

;i'~4;;1;?g§-;;ﬁ} fz,“;,f}fS{M[LAégﬂMEANiNéfT’fjjf”*;?_;‘ B R
¢ | :MAIN “CLAUSE .. | .. "THAT--CLAUSE - - | -INFINITIVE | - GERUND. |-

Mo has decided

|- To leave | = ..~
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“Yes. So far:

SO THE DIFFERENCE IS THE TENSE OF THE SIMILAR MEANING THAT CLAUSES,
ISN'T 177
Right. Actions that come in infinitival form have a future (will)

meaning to them. And actions that come in gerund form have a past

tense (ed) associated with their meaning.

IS THIS DIFFERENCE PREDICTABLE?

Yes -- by the meaning of the verb in the main clause. To decide to

. go, or to want to leave means the mental action took place before the

still "prospective" action. Thus, its future meaning. And similarly

with gerunds. The meaning of verbs |ike regret or remember is +that
the action described in the following complement has already happened.

I+ is a fait accompli, and the verb expresses a reaction to that fait

accompli.
SO NOW- WE -HAVE A'DIVISIQN7WITHIN-ACTIQN-COMPLEMENTS?
COMPLEMENTS

~ Actions  Prepositions

~ Gerymds . InfinTtives

f‘Mséningf?Vgg};iifﬁDéhéfﬁivgpﬁ'
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Q. WHY ARE THE TENSES DELETED IN ACTION COMPLEMENTS?

A. Because they are predictable by the meaning of the mein verb. Main
verbs having complements whose actions have not yet taken place come
In infinitival form, and complements whose actions are élready done
come in gerund form. The heaning is syntactically and economically

expréssed this way.

Q. DOES THIS KIND OF MEANING DIFFERENCE EXIST IN PROPOSITION COMPLEMENTS
. ALSO?
A. Yes. There are also two kinds of propositions. They.are factive or
ﬂon-fac+i9é (Kiéarsky & Kiéarsky, 1968). The propositions almost all
come in finite ThaT clause form, so on the surface They appear 1o be

Hslmllar

Q. HOW CAN WE TELL T HE IEFERENGE BETWEEN FACTIVE AND NQN FACT I VE PROPOSI -

"TIONS, THEN? /
A :By THéiF'mééhiﬁg—f AlTthgh prcpésifiéns are ncf characTerizéble by,é
Tima elemen+ %he way acfions are,»fac%lves are easnly dlsTlngulshable'

”'frcm nOn fac+|ves by whefher a Speaker Takes The Trufh cf a: CQmplemenT'E'

{fcr granfed or nDT

@ewg SOME EXHPLES, -

Se:a.deTIVE verb Iiké

E?O K When yauﬁ_

"°~!ffcr granted: “that: “the comp|
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A. John regrets that it happened

to a sentence with a non-factive verb |ike believe.

B. John believes iThat it happened

with "A.", not only John, but | (the speaker) believes

that it happened. But with believe, | (speaker) could

perfectly well say but it didn't happen.

Q. IS THERE ANY SYNTACTIC WAY THIS MEANING DIFFERENCE |S EXPRESSED?
A. Yes. Factive verbs, can take gerunds as complements and non-factives
can take infini‘l‘ivesi[l1
Q. BUT MOST PROPOSITIONAL COMPLEMENTS ARE EXPRESSED BY THAT CLAUSES,
, . . Y _ A
AREN'T THEY? |
A. Yes. But if fhey can appear as remnants, Then factives take gerunds,

and non-factives take Infinitives. .

.Q;.;WHAT ARE. SOME OTHER VERBS LIKE THIS?

A FACTIVE ;T‘,~:.,f i"r,‘*"f” N O ‘ - £ A o1 ' VLE.

;iLTregre+“ e ;reveal T vff”:say f,',j  5uppGSe' o
_ resent. ‘“fo'SUFPr'Se : o :;fgl?lm,f S leepresumet
ignore - .7 dismay . oo o o odoubt o tolikely -
, ,féfgef.'”',ffﬂDbVlOUS,“f‘ﬂff,_,; L. i believe. i true.
. remember "~ ~significant - . jijﬁ}fganncqn;e_ ;.‘*faIse -
'1_;ncf|ce - T L L T e




GOOF ANALYSIS IN ENGLISH AS A ) 7
SECOND LANGUAGE - M. K, Burt Page |5

Q. HOW CAN THIS KIND OF INFORMATION HELP ENGLISH AS A SECOND LANGUAGE
TEACHERS?
A. Because goofs that are due to students' using the wrong comp!emen+

type are common. For example:

| resent him to come home so |ate.

' Did you want them looking oddly at each other?

These can be explaine” and fixed if students learn the meaning of the

main verbs.

Q. THERE SEEMS TO BE SOME THREAD OF SIMILARITY IN MEANING AND FORM
BETWEEN ACTION COMPLEMENTS THAT ARE "DONE", AND FACTIVE PROPOSITIONS
WHICH ARE TAKEN FOR GRANTED TO BE TRUE, DOESN'T THERE?

A. ’Yesi And it's the same with praspecfive (not done) actions, wﬁere
infinitives are used as comp lements, and néﬂ;facfive verbs; whéré
their complemenT5 are nD+ agsumed to be frue, and whose ccmplemen+s :

someTImes sth up as lnF|n|+|ves.

Q. TCAN THIS BE.. ILLUSTRATED SIMPLY? _
'11A!;5Yés;,., }f 5;{" c o MPL EME N T s

”ilhfFa|+ Accampil

“Gebund o Intiniti
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Q. HOW CAN THIS INFORMATION HELP TEACHERS AND STUDENTS?

A. |f teachers are familiar with this way of analyzing the complement
system, it gives students some hope of learning this system more
easily. Rather than being entirely unpredictable, complement choices
are&t least in part, predictabie by +he meaning of the main verb of

the sentence in which they appear.

SUMMARY

The purpose of this paper has been (i) To show that the structure of Eﬁglish:
‘alone is not the s+ar+ing point for Teachers'Iearniﬁ§ §rammar. Instead,
~goofs foreign sfudenfs a:fually make should serve as +he point of depar+urew ;f
for +éachers to learn grammar. (il)- Scme goofs are more important Than
others, and they ShGUld bé a%fanded to flr5+7wh|lé The others’ wait (ccrrec—:Tf:
ting one goof at a time). (iii) That a hierarghy Df*QGGf Types based.cﬂ-~ﬁ
 ¢émpféheﬁ$iEfli%y’exis+ég“and;Tha+'ané'méSSQfé wiii (nclude dlsTlﬂc%lcns

'rbeTween lnTerclause ggafs, word order gécfs wnfhln clauses, and EF+IC|€ andef”

"i[lagfeemen% gGDfS.;r(IV) Tha+ The perva5|veness of par+s cf Eﬁgllsh grammar

“'ﬂf;should:alsc be cons{deréd whenidecl |ng whaT +a +each.,-f°




